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What is it?

How is it used?

The Rubric.
What is the School Improvement Rubric?

Developed by Work in Northeast Ohio Council (WINOC) for the Ohio Department of Education’s East Regional School Improvement Team, the School Improvement Rubric (SIR) is designed for use in scoring a school’s performance level in terms of its maturity and progress toward institutionalizing improvements leading to improved student performance.

The Rubric evaluates approach, deployment and results as a continuum, using descriptors that clearly identify an organization’s “state” across multiple “dimensions” and sub-dimensions. 

The States are defined as follows.

1. Status Quo – A school is not improving at all in a particular Dimension or Sub-Dimension or the dimension is not being addressed or the dimension is addressed only in an ad hoc manner.

2. Early Stages – There is a clear approach to improvement and some deployment in regard to a particular Dimension or Sub-Dimension but the approach may not be systematic or may not be integrated with school’s other systems or may not be implemented throughout the school.

3. Mature – Systematic improvement approaches are in place, integrated with the schools other systems and fully deployed throughout the school.

4. Advanced – Excellent results, including sustained favorable trends, are evident from systematic approaches and their full deployment and the school continuously improves its approaches and deployment through adoption of innovative best practices.

The Dimensions are defined as follows.

· Leadership Dimension – The leadership system by which all key stakeholders are inspired to share in the schools vision for improved student performance plus those systems, policies, procedures and means by which the performance of the school as a total organization is managed.

· Planning Dimension – The school’s system for translating district strategies and goals into building improvement strategies and improvement goals and for developing action plans to achieve those goals.

· Student Learning Dimension – The school’s student achievement results and the learning supports to meet their individual needs.

· Learning Partners Dimension – The school’s knowledge of and relationships with key external stakeholders including engagement of stakeholders in student learning.

· Human Resources Dimension – The school’s system for organizing, motivating, developing and managing faculty and staff.

· Curriculum & Instruction Dimension – The school’s processes for optimizing the performance of curriculum and instruction processes and for assurance that applicable Academic Content Standards are being met.

· Support Processes Dimension – The school’s support structure that supports the instructional process, provides a safe and secure school environment, and allows for efficient and effective operations.

Rubric scoring is done at the Sub-Dimensions level (and summarized at the Dimensions Level). A description of the Sub-Dimensions Level follows.

	School Improvement Rubric (SIR)

	DIMENSION
	SUB-DIMENSION

	Leadership
	Organizational Leadership: the leadership system by which direction is set and deployed.

Visioning & Goal Setting: how all internal and external learning partners are inspired to work toward a shared purpose and how goals are set to define that purpose.

Performance Management: performance measurement, performance assessment, performance review and performance analysis to drive decisions and actions.

	Planning
	Continuous Improvement Planning: the school’s plan for continuous improvement including its quality and execution.

Team Planning: how faculty & staff work together to translate school plans into classroom strategies including coordination and integration of instruction.

Linkage to District & Classroom: how school plans support District plans and how well school plans serve to align the classroom with the district.


	Student Learning
	Student Achievement: teaching strategies tied to student learning standards, clear expectations for student achievement, consistent teaching strategies that ensure student learning progress, measurement and tracking of student learning outcomes and attainment of student achievement results.

Learning Support: instruction that is responsive to the needs of the learner, integration of learning support with regular education and application of applicable technologies inside and outside the classroom. 

	Learning Partners
	Engagement of Learning Partners: knowledge of and engagement of learning partners in support of students taking responsibility for their own education and proactive involvement of the community in removal of non-academic barriers to learning.

Linkages Beyond the School: communications with all stakeholders including satisfaction determination; collaboration with governmental agencies, businesses and community organizations; and, collaboration with supplier schools and customer schools.

	Human Resources Management
	School Organization: implementation of site-based management, teaming structure, facility and equipment allocation, deployment of teachers and flexibility to meet student needs.

Teacher & Support Staff Development: alignment of IPDPs with building CIPs, competency and skills training, developing a team learning environment and career development.

Policies & Practices Affecting Staff: school policies and practices that address conditions of employment, teacher & support staff involvement in decisions and planning, performance evaluation and administration-union cooperation.

	Curriculum & Instruction
	Policies & Practices Affecting Students: school policies and practices that address attendance, discipline, homework and grading and that reinforce a culture of learning in a safe and secure environment.

Assessment: common assessment aligned with curriculum goals, appropriate methodology tied to criteria and standards and consistent interpretation of student work.

Aligned Curriculum: adherence to Academic Content Standards, suitable content expressed as learning goals, ample course and extracurricular offerings and rational sequence and organization of curricula.

	Support Processes
	Administrative Processes: human resource administration procedures, budgeting, reporting, contract negotiation, etc.

School Operations: scheduling, transportation and facility management (cafeteria, custodial, etc.).

Data Availability & Accessibility: the methods & means by which data is available, functionally applicable for its intended purposes, easily utilized, timely, both formative and summative, and balanced in terms of measuring process performance and measuring the extent to which the vested interests of all key stakeholders are being served.


How is the School Improvement Rubric Used?

The SIR is best used in a technical assistance scenario analogous to the use of the Baldrige Education Criteria for Performance Excellence, except in a dramatically reduced timeframe. 

With Baldrige, an extensively trained external examiner team uses a seventy-page Criteria document to examine an “Application” and then conducts an onsite assessment. Subsequently the District (sometimes a school) receives a comprehensive, written Feedback Report. Acting on the Feedback Report is left to the organization being examined and follow up is based on repeating the application cycle (no more often than annually and with a different examiner team).

With the School Improvement Rubric, a Technical Assistance Team (TAT) is trained for one-and-a-half days in the use of an eight-page rubric, prepares for an onsite visit, conducts an onsite visit, scores the Rubric and develops a list of improvement opportunities and then conducts a Feedback WORKshop with the school leadership team out of which the school develops a set of improvement goals. This technical assistance scenario can be conducted in as little as five days as illustrated in the graphic below. 

The Technical Assistance Timeframe Using the School Improvement Rubric
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The Question Bank is an interviewing tool to assist the TAT to objectively score the Rubric and to derive potential school improvement opportunities.

The TAT subsequently conducts check ups at least every six months. The check ups are in the form of a half-day workshop with the school leadership team to assess progress and rescore themselves against the Rubric.

The School Improvement Rubric

The School Improvement Rubric (SIR) is presented by Dimension with Sub-Dimensions on the following seven pages; scoring is done at the Sub-Dimension level and summarized at the Dimension level.

The School Improvement Rubric (SIR)

	Leadership Dimension

	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	School leaders act independently of each other and tend to make decisions with minimal input from those affected by their decisions. Goal setting is not accomplished in an integrated manner. The performance of the organization is managed in a reactive manner.
	School leaders act as a team and ensure good, two-way, open communications. They actively communicate vision and goals. Organizational performance may be informally reviewed, including efforts to align resources.
	School leaders act in an ethical manner, with integrity and fairness. Through shared vision, school leaders have created a safe and nurturing climate for learning. They develop and support improvement efforts/teams and make time available for them to work. Organizational performance is regular reviewed on a proactive basis.
	School leaders empower staff to get the work of the school done while they actively promote improvement efforts inside and outside the school. Decision-making is a shared process. Stewardship over budgets, programs and resources is evident throughout the school.

	
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	Organizational leadership
	Changing how the organization plans, organizes, determines strategies, makes decisions, manages and leads is very difficult to do; these things tend to be off limits.
	The organization is trying to improve the processes by which it is organized, within constraints and mandates that are out of its control.
	Organizational improvements are identified and addressed; leaders align their methods to ensure high-performing work systems and to own effective and efficient processes. A planned system exists for information to flow into and out of the school.
	There is a process in place to regularly review and improve all aspects of school leadership and organizational systems. The principal is the leader of leaders, promoting instructional leadership by all.

	Visioning and Goal Setting
	Do not have statements of mission, vision & beliefs/values. Various levels of the organization set their own goals independently of each other. Student achievement goals are driven from above.
	Mission, vision & beliefs/values have been communicated to staff, students, parents and other key stakeholders. Staff know the goals of those above and below them in the organization. Student learning is the focus of goal setting.
	There is evidence that mission, vision & beliefs/values shape the culture of the school.  Goals are linked with goals of those above and below in the organization. Goals are linked to individual professional development plans. Student achievement goals are specific and measurable.
	Mission, vision & beliefs/values were developed with input from staff, students, parents and other key stakeholders and are well deployed to all. Everyone in the organization can explain how their goals support the goals at the top of the organization. Data on goals and student achievement results drive corrective action and improvement initiatives.

	Performance Management
	Organizational performance review is generally restricted to individual evaluations and annual CIP updates. Budgets may be dictated without methods to reconcile resource requirements. Decisions tend to be made spontaneously.
	Some efforts are in place for formative, rather than summative, review of CIP progress. Budgets and resources are aligned. Informed decision-making is the norm.
	There exists a performance management process that incorporates regular review of performance and CIP progress. Operating and program plans, including budgets and resources, are aligned with all school plans and goals. Decision-making is fact and data based.
	Based on regular performance reviews, the organization is able to change plans and redirect resource efforts, in near real-time. Financial and resource stewardship is evident in the decision making process of school leaders. Decision-making is a shared responsibility when appropriate.


	Planning Dimension

	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	Planning is a fairly informal activity whose quality is dependent on the interaction of district and building leaders.
	Prescribed approaches for planning are in place. Staff have a voice in planning. Top-down linkage is evident. Classroom input is encouraged.
	Aligned, up-to-date continuous improvement plans that are standards and/or criteria compliant are in place. Planning is a team activity. Plans are continually revised as needed. Resources are aligned with plans.
	Planning is not an event but a formal, living process that provides ongoing direction for the building in a fully aligned and integrated manner. District and classroom leaders are actively involved in the development of building plans and in their implementation. Plans are being well implemented.

	
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	Continuous Improvement Planning
	Building goals are not supported by a CIP that defines how those goals will be achieved.
	There is a CIP that includes goals and supports district plans. It has been communicated to teachers.
	There is a CIP that is aligned with the Ohio Operating Standards and Ohio Academic Content Standards. The CIP is well aligned with the district's plans and is well communicated to teachers and support staff.
	There is a well integrated CIP that is continuously updated and improved, includes quantitative annual goals and strategic improvement objectives, aligns with district plans and are deployed to the classroom. The school is on schedule in implementing its plans.

	Team Planning
	It is very difficult to function in teams within the building.
	Team planning is encouraged by building leaders though obstacles do remain. Some teachers do share decisions, share instructional strategies and coordinate with other teachers.
	Support and time for Team Planning is in place. A shared decision making model is in place and practiced. Most teachers are actively engaged in shared decision making, sharing of instructional strategies and coordination with each other.
	Teachers are completely committed to a team planning process. Resultant plans are of a high quality. Teachers enthusiastically share instructional strategies and results. Teachers cooperatively create an integrated learning experience for students.

	Linkage to District and Classroom
	Linkage comes about in an informal manner based on regular communications and interfaces with central office administrators and classroom teachers.
	Linkage is driven top-down based on the district's and building's goal setting process. Plans are well communicated.
	Linkage is accomplished as a part of a systematic planning process with top-down goal deployment and bottom-up input. It is continuously iterated to ensure ongoing district-building-classroom alignment. Resources are aligned with plans.
	Linkage is a formal, systematic, continuously improving process that is well managed by building and district leaders and inspected by the Board of Education.


	Student Learning Dimension

	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	School is a place where students watch teachers teach. Support for learning is not systematically provided.
	Instruction and assessment are focused on required knowledge and essential skills for all learners. Processes that support learning are in place but may not be well integrated or fully utilized. Instruction is focused on the needs of the learner. Basic supports are in place, including technology.
	Expectations for student achievement are clear to all and are being met. Student learning outcomes and progress are measured, tracked and used to drive student achievement results.  RegularEd and Special Ed work seamlessly together. Technology and other supports are in place and effective. Student achievement results are good and improving.
	School is a place where teachers watch students learn. Each student has the support s/he needs to achieve at her/his fullest potential. Technology and other supports are exploited to their fullest. Student achievement results are exemplary compared to other similar schools.

	
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	Student Achievement
	Responsibility for student learning results resides exclusively with the student and his/her teacher. There is little evidence that student achievement is improving. Reporting is minimal.
	Programs and initiatives are in place to improve student achievement although the benefits in student learning results may not be evident yet. Testing and assessment drive improvement of student learning results. Key results are reported to students and parents.
	Formative and summative testing and assessment drive improvement in student learning results. Achievement is measured in a variety of ways. Student achievement is improving compared to the school's past results. Reporting is comprehensive and standards based. Students are well prepared for the future.
	Achievement of students is superior to other comparable schools. All students are achieving; there are no achievement gaps. Students accept responsibility for learning. Students are well prepared to move on.

	Learning Support
	Instruction is not tailored to the needs of the learner. Learning support is not integrated with regular education. Technology is minimally applied in the classroom.
	Instruction is tailored to the needs of the learner. Regular education and special education are aligned. Technology is available but may not be fully exploited.
	Learners with special needs are receiving instruction that  is tailored to their needs. Regular education and special education work together seamlessly. Applicable technologies are applied inside and outside the classroom.
	All learners are receiving instruction that is tailored to their needs. Students help each other and want what is best for all. Every classroom exploits technology toward improving student learning.


	Learning Partners Dimension

	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	Knowledge and engagement of  learning partners (students, parents, families and community groups) is limited and partnering is generally focused on opportunities for direct/immediate benefit to the school.
	The school seeks to understand the needs and expectations of learning partners, including students. The school communicates actively with learning partners and seeks their input.
	There exists a solid quantitative understanding about key learning partners. Key learning partners are actively engaged in student learning. A two-way partnership exists between the school and key learning partners. The school works collaboratively to align its interests with the interests of students, parents, families, employers and the community.
	Learning partner data is routinely analyzed to spot trends, anticipate needs and drive improvements. Learning partners are collectively and proactively involved in student learning. The school partners strategically with key learning partners, integrating their efforts for long term benefit to students.

	
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	Engagement of Learning Partners
	Knowledge of learning partners (students, parents, families and community groups) is generally limited to that which is provided to the school from the district or other external sources. Engagement of learning partners is usually one-way, teacher to student, teacher informing parent.
	There is a good understanding of the economic/social status of students, parents and families and the make up of community groups. There are various outreach activities in place to learn about the needs and expectations of learning partners. Efforts are in place to get students to take responsibility for their own learning.
	There is hard data, such as census and survey data, about learning partners. The causes of trends and variation in this data are understood and used to improve relationships with learning partners. Learning partners are actively engaged in student learning. Students accept responsibility for their own learning.
	Knowledge of learning partners is collected from all sources, including survey data and complaint data, and that data is analyzed to spot trends anticipate future needs and drive improvements. The school's "market share" is understood vis-à-vis other school choices. All learning partners and all segments of the community are actively engaged in student learning.

	Linkage Beyond the School
	Partnerships are sought but mostly for funding and resources. Outsiders are managed for least impact on the status quo. The school does not see itself as either supplier or customer to other schools.
	Leaders, teachers and staff understand why partnering with external groups is crucial to student success. Input from parents and the community is sought and valued. Multiple channels are used for information exchange. There is coordination with feeder and customer schools.
	There is systematic, collaborative, school-wide utilization of parents, community and businesses to promote student learning and achievement. Opportunities exist for open discussion. The school does its part to foster alignment between district, school and the community. There is integration with feeder and customer schools.
	The school has strategic partnerships with various community organizations aimed at expanded improvement capacity. Key stakeholders are proactively involved in school improvement initiatives. Parent, community and business partnerships become integrated. Integration with feeder schools and customer schools is seamless.


	Human Resources Dimension

	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	Human resources management is largely an informal process exclusively under the control of the school principal.
	The schools work systems and work environment facilitates carrying out the school's mission. Cooperation is evident, professional development is needs driven and policies and practices are complied with.
	Work priorities are clearly communicated and resources are well matched to those priorities. Shared decision making and teamwork are prevalent. School and union leaders partner in optimizing work systems. Professional development is aligned with school improvement priorities.
	Site Based Management practices are in place. Faculty and staff function as a total team. Professional development programs and activities are highly effective. Faculty and staff are trained then trusted and empowered to collaboratively do what is right for students.

	
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	School Organization
	Everyone has their job to do and they perform those jobs under the direction of the principal with a minimum of collaboration with each other.
	Collaboration and cooperation routinely occur wherever there is a perceived need. Teamwork is student focused. Teachers and support staff function as separate teams.
	Team structures are in place to support collaborative decision-making and to support consistent delivery of common instruction (e.g., department teamwork and grade-to-grade teamwork). There is flexibility to allocate and re-allocate resources to meet the changing needs of students.
	Faculty and staff function as a total team. Decision-making is shared. Every employee is a team player. Recognition and reward/award systems are an integral part of work systems.

	Teacher & Support Staff Development
	Professional development is based on selection of training from a catalog of available/mandated offerings. The linkage between professional development plans and CIPs is informal.
	Professional development training is needs driven. Those responsible for professional development review SIPs to capture relevant requirements. Career considerations are part of professional development planning.
	Professional development planning is a prescribed component of the CIP/SIP process. Education needs, training needs and development needs are separate considerations. The ‘development’ consideration is directed toward career building. Training extends to staff as well as to faculty.
	There is a prescriptive approach to ensure that all professional education, training and development meets established criteria and optimizes training time and resources. The effectiveness of professional development is evaluated and improved. careers are made.

	Policies & Practices Affecting Staff
	Most school policies and practices are documented but little is done to ensure that they are understood and will be adhered to (except via correction when they are not adhered to).
	School policies and practices are well documented and are fully communicated to faculty and staff. Compliance is high.
	Faculty and staff participate in establishing school policies and practices, which are explicitly aligned with district and Board policies and procedures. Procedures for taking exception to policies and procedures are defined, communicated and understood by all.
	Compliance with policies and procedures is automatic due to establishment of an environment of trust, accompanied by clearly delineated boundaries for shared decision making, teamwork and faculty/staff empowerment.


	Curriculum and Instruction Dimension

	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	There is substantial variation across the school in compliance with policies and practices, implementation of assessment and testing procedures and incorporation of applicable standards.
	Students behave in a safe and secure environment. Assessment results drive individual student instruction. Curriculum is aligned with applicable standards. Instructional methods are focused on improving learning.
	Student compliance with policies and practices is good and improving. Common, formative assessment and testing practices are in place. Curriculum design and instruction comply with the Ohio Academic Content Standards.
	Assessment and testing processes are continually improved. Full alignment exists between intended, taught and tested curriculum. Students have input into policies and practices that affect them.

	
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	Policies & Practices Affecting Students
	There exists a student handbook describing policies and practices that students are expected to comply with.
	Student behavior expectations are clear. Collaborative interaction exists between students and teachers. The school is safe and secure.
	Data on compliance is measured and tracked and reacted to as necessary. Student compliance with school policies and practices is good and steadily improving. Policies and practices are continually examined and revised as needed.
	Students participate in establishing policies and practices and work together to govern themselves. Compliance with policies and practices is exemplary.

	Assessment
	There is little evidence of instruction based on the assess-plan-revise-teach cycle.
	Student academic progress is frequently measured through a variety of assessment procedures. Curriculum has been assessed against Academic Content Standards. Assessment results are used to improve individual student performance.
	Students are assessed at regular intervals against district-wide benchmarks. Systems are in place to ensure that assessment results are used to improve instructional delivery. There is a process in place to ensure consistent interpretation of student work.
	Students use assessments to monitor learning. The performance of the assessment and testing process is itself continually assessed and continually improved. The assessment process can anticipate and adapt to new standards quickly.

	Aligned Curriculum
	Academic Content Standards are not being implemented and/or are not widely, consistently followed.
	Efforts are well underway to implement Academic Content Standards. Integration to ensure smooth student transition from grade-to-grade occurs.
	Academic Content Standards are uniformly deployed. There is an interdisciplinary approach to curriculum design. Teamwork exists between school departments.
	Curriculum is designed for learning, not instruction. Full alignment exists between intended, taught and tested curriculum. Content aligned to the Academic Content Standards is the focus of instruction. Best practices are benchmarked.


	Support Processes Dimension

	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	Everyone does their best but firefighting is the norm. Changes are made to fix problems as and when appropriate. Support processes often present obstacles for those directly engaged in the student learning process.
	Support processes have been proceduralized and are being monitored and managed. Information systems are in place to support student learning.
	Ownership of support processes is clear. Support processes are under control and performance improvement is an ongoing priority.
	Process performance data is measured and used to drive improvement. Process performance measures are compared against similar but higher performing schools. Students see the support they receive as supporting their education.

	
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	Administrative Processes
	Paperwork and administrative controls are seen by many employees as encumbrances to doing their jobs.
	Consistent procedures are in place for administrative processes and efforts are made to keep them simple. Many procedures are computer based.
	Administrative procedures have been streamlined in terms of cycle time and efficiency. Much is available and accessible via on-line computers. On the whole, administrative procedures are seen by staff as helping them to do their jobs.
	Administrative procedures are constantly scrutinized in terms of the value they add to executing the mission of the school. The school strives to minimize the administrative burden on teachers so they can concentrate on student learning.

	School Operations
	Transportation and facility management (cafeteria, custodial, etc.) are treated as incidental to the student learning experience. Scheduling is a labor intensive, burdensome process.
	Operations staff operate separately from teaching staff but run their functions well. Operations are managed such that they do not disrupt student learning.
	Transportation, food services and maintenance functions operate smoothly. Scheduling is automated and relatively hassle-free. Resources, student time, and activities are well managed outside of the classroom. Process performance is measured, managed and improved.
	Transportation, food services and maintenance staff are actively engaged in supporting students and helping to address their needs. Learning is addressed from bus pick-up to bus drop-off, not just within the classroom.

	Data Availability & Accessibility
	Data is not well integrated and there are significant gaps in key areas. Performance measures are limited to State Report Card scores. Little reliable data exists with which to make changes.
	There is data to help manage key aspects of organizational performance as well as individual student learning. Key measures of performance have been extracted from available data. That data is available and accessible to those who need it to do their jobs.
	Data is used to drive decision-making and improvement at the student, classroom, and school levels. Data is shared with key internal and external stakeholders. Data is routinely analyzed and used for diagnosis and problem solving. Data requirements are integral to a performance management information system.
	Comprehensive data is used to analyze a] organizational performance, b] whether or not the vested interest of key stakeholders are being served and c] how well critical processes are performing. Data is used in innovative ways to prevent student-learning failures.
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