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Question Bank

Definition: The School Improvement Rubric Question Bank is an interviewing tool to assist a Technical Assistance Team (TAT) to objectively score the School Improvement Rubric (SIR) and to derive potential school improvement opportunities. 

Design of the SIR Question Bank: The four-tier SIR is predicated on the Baldrige improvement model that systematic approaches, fully deployed will yield performance improvement results. This is illustrated to the right.

Thus the four Tiers of the SIR can be defined in this way:

Tier 1 = the lack of systematic approaches.

Tier 2 = systematic approaches but not fully deployed.

Tier 3 = systematic approaches, fully deployed, but results not present (yet) or not reported.

Tier 4 = systematic approaches, fully deployed and yielding results.

Therefore, the efficient interview-based way to ascertain where a school is at on the Rubric is to first investigate whether or not systematic approaches are in place; second, investigate deployment; and, third, investigate results and/or ask for evidence. And that is how the Question Bank is structured as illustrated to the right.

Defining Maturity: To define maturity at each Tier we need only look at the Approach/Deployment Scoring Rubric and the Results Scoring Rubric in the Baldrige Education Criteria for Performance Excellence, which is captured in the chart below.

Maturity then is somewhat two-dimensional. How mature are my approaches; how mature is my deployment, and, how mature are my Results? But also how mature am I at advancing from approach to deployment to results. It is the latter that the Rubric attempts to measure. It is the former that guides the kind of questions to ask to establish Tier 2 (systematic approaches), Tier 3 (fully deployed)  & Tier 4 (yielding results) levels of performance excellence.

While it is true that partial approaches can be fully deployed, or even that good results can occur in the absence of fully-deployed systematic approaches, the interviewing method based on the SIR Question Bank seeks to establish a school’s maturity at each Tier sequentially... are there adequate approaches in place, are they being deployed throughout the school where applicable, and are they yielding results?

Deriving Improvement Opportunities: One of the advantages of using the Question Bank, given its design/structure, is that it can assist a Technical Assistance Team (TAT) to develop suggested opportunities for improvement for the school leadership team to address (through its CIP/SIP process, for example).

Simply put, if there is a negative response to a question in the question bank then an improvement opportunity is to work on getting a positive response.

Take for example the question “How are performance expectations communicated to staff, students, parents and other key stakeholders?” If the answer is that this is done informally or in an ad hoc manner then a potential improvement opportunity may be to “develop a more systematic way to communicate performance expectations to staff, students, parents and other key stakeholders.”

[Conversely, the last question in a string of questions that is answered positively points to a potential strength of the school.]

An Illustration: Consider the Visioning & Goal Setting Sub-Dimension of the SIR and the descriptors of the four Tiers as shown below.

	
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	Visioning & Goal Setting – Tier Descriptions
	Do not have statements of mission, vision & beliefs/values. Various levels of the organization set their own goals independently of each other. Student achievement goals are driven from above.
	Mission, vision & beliefs/values have been communicated to staff, students, parents and other key stakeholders. Staff know the goals of those above and below them in the organization. Student learning is the focus of goal setting.
	There is evidence that mission, vision & beliefs/values shape the culture of the school.  Goals are linked with goals of those above and below in the organization. Goals are linked to individual professional development plans. Student achievement goals are specific and measurable.
	Mission, vision & beliefs/values were developed with input from staff, students, parents and other key stakeholders and are well deployed to all. Everyone in the organization can explain how their goals support the goals at the top of the organization. Data on goals and student achievement results drive corrective action and improvement initiatives.

	Visioning & Goal Setting –  Sample Question Strings
	
	
	
	

	
	What is in place in terms of articulated mission, vision and beliefs/values?
	How are mission, vision and values communicated to staff, students, parents and other key stakeholders?
	How do you know that those you have communicated to understand and embrace the message?
	

	
	
	
	
	

	
	What are the performance expectations (e.g., goals) for this school?
	How are performance expectations communicated to staff, students, parents and other key stakeholders?
	How do you know that those you have communicated to understand expectations?
	

	
	
	
	
	

	
	How would you describe the environment and culture within the school?
	What things do you do to establish the kind of environment that is desired?
	How do you reinforce behavior that is consistent with the desired environment and culture?
	

	
	
	
	
	


Shown also are three strings of three questions each.

Given a positive response to a Tier 1 Question, the Tier 2 Question can then be asked. The Tier 2 question is typically probing for deployment. Given a positive response to a Tier 2 Question, a Tier 3 Question can then be asked. A Tier 3 question typically will ask for evidence. Given a positive response to a Tier 3 question, we might accept that the school is at Tier 4 for that question string.

Based on the results of questioning along all question strings we can decide which of the Rubric descriptors best fits the school for the Visioning & Goal Setting Sub-Dimension and score that part of the Rubric accordingly.

Furthermore, we can suggest opportunities for improvement based on the questioning. We could use the descriptor of the next level not met to develop improvement opportunity statements but the questions can yield more specific, and hopefully more actionable, improvement suggestions. For example, if scored at Tier 2, any Tier 1 & 2 questions not answered well point to potential improvement opportunities (to work on ahead of any Tier 3 questions not answered well).

The full SIR Question Bank is presented on the following pages.

The SIR Question Bank

	Organizational Leadership

	Tier Descriptors
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	
	Changing how the organization plans, organizes, determines strategies, makes decisions, manages and leads is very difficult to do; these things tend to be off limits.
	The organization is trying to improve the processes by which it is organized, within constraints and mandates that are out of its control.
	Organizational improvements are identified and addressed; leaders align their methods to ensure high-performing work systems and to own effective and efficient processes. A planned system exists for information to flow into and out of the school.
	There is a process in place to regularly review and improve all aspects of school leadership and organizational systems. The principal is the leader of leaders, promoting instructional leadership by all.

	Question Strings
	Tier 1 Questions
	Tier 2 Questions
	Tier 3 Questions

	
	How is the school organized in terms of how work gets done?
	How is teamwork facilitated within the school?
	How do you commission and decommission teams?

	
	How is the school organized in terms of how information flows?
	How do you ensure that information flows to those who need it?
	How is information flow responsive to the needs of students?

	
	
	How is staff engaged to encourage their feedback?
	How is feedback from staff acted upon and how do you close the loop with those who provide feedback?

	
	How are decisions made and implemented?
	How are those affected by your decisions included in the process?
	How do you ensure that those with a stake in your decisions have input into those decisions?

	
	
	How is decision-making shared with those that have a stake in the decisions?
	Does the site-based team have decision-making authority?

	
	How would describe the leadership style of school leaders?
	Would you say that the leadership style of school leaders is compatible is compatible with the leadership system that is in place within the school and at central office?
	Is leadership of the school effective? What is the evidence of that?

	
	Describe the last intentional improvement in the school's leadership system; i.e., how the school is organized and/or led.
	What is your process for identifying and addressing opportunities to improve the leadership system?
	Does the site-based team have decision-making authority?

	
	What procedures are in place to describe/define how the school will be managed?
	Are the schools administrative procedures up to date, including alignment with district administrative procedures?
	What is your process for keeping administrative procedures up to date?

	
	
	Are the school’s administrative procedures being followed?
	What happened when administrative procedures are not being followed?

	
	How would you define “instructional leadership”?
	What portion of their time do school leaders devote to instructional leadership?
	What evidence can you cite that instructional leadership is impactful?


	Visioning & Goal Setting

	Tier Descriptors
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	
	Do not have statements of mission, vision & beliefs/values. Various levels of the organization set their own goals independently of each other. Student achievement goals are driven from above.
	Mission, vision & beliefs/values have been communicated to staff, students, parents and other key stakeholders. Staff know the goals of those above and below them in the organization. Student learning is the focus of goal setting.
	There is evidence that mission, vision & beliefs/values shape the culture of the school.  Goals are linked with goals of those above and below in the organization. Goals are linked to individual professional development plans. Student achievement goals are specific and measurable.
	Mission, vision & beliefs/values were developed with input from staff, students, parents and other key stakeholders and are well deployed to all. Everyone in the organization can explain how their goals support the goals at the top of the organization. Data on goals and student achievement results drive corrective action and improvement initiatives.

	Question Strings
	Tier 1 Questions
	Tier 2 Questions
	Tier 3 Questions

	
	What is in place in terms of articulated mission, vision and beliefs/values?
	What input did staff, students, parents and the community have in the development of mission, vision and values?
	What evidence can you cite that staff, students, parents and the community feel that their input was valued?

	
	
	How are mission, vision and values communicated to staff, students, parents and other key stakeholders?
	How do you know that those you have communicated to understand and embrace the message?

	
	
	
	What evidence is there that vision and goals are embedded in daily routines?

	
	How are the student achievement goals of your school established?
	How do you determine that student achievement goals will be met, are being met and were met?
	What are some of the corrective actions and/or improvement initiatives that have resulted from the tracking of student achievement goals?

	
	What are the performance expectations (e.g., goals) for this school?
	How are performance expectations communicated to staff, students, parents and other key stakeholders?
	How do you know that those you have communicated to understand expectations?

	
	How would you describe the environment and culture within the school?
	What things do you do to establish the kind of environment that is desired?
	How do you reinforce behavior that is consistent with the desired environment and culture?

	
	What is your role in encouraging staff to participate in professional development opportunities? 
	What criteria or priorities for staff professional development have been communicated to staff?
	How do you know that staff understands the criteria and priorities of the school for professional development?


	Performance Management

	Tier Descriptors
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	
	Organizational performance review is generally restricted to individual evaluations and annual CIP updates. Budgets may be dictated without methods to reconcile resource requirements. Decisions tend to be made spontaneously.
	Some efforts are in place for formative, rather than summative, review of CIP progress. Budgets and resources are aligned. Informed decision-making is the norm.
	There exists a performance management process that incorporates regular review of performance and CIP progress. Operating and program plans, including budgets and resources, are aligned with all school plans and goals. Decision-making is fact and data based.
	Based on regular performance reviews, the organization is able to change plans and redirect resource efforts, in near real-time. Financial and resource stewardship is evident in the decision making process of school leaders. Decision-making is a shared responsibility when appropriate.

	Question Strings
	Tier 1 Questions
	Tier 2 Questions
	Tier 3 Questions

	
	How do you review school performance in order to know that you are succeeding?
	How is a ‘balanced’ set of data used to review school performance?
	How do you benchmark your performance against other, higher-performing schools?

	
	
	Can you describe the school’s performance management process? Is it documented?
	Is the school’s performance management process continually evaluated, refined and improved? Is it effective?

	
	How do you act on performance review findings in terms of planned improvement priorities?
	How are school leaders, faculty and staff engaged in the process of addressing performance improvement priorities?
	How do you encourage creative and innovative solutions to performance priorities?

	
	
	How are key external stakeholders engaged in the process of addressing performance improvement priorities?
	How do you determine which key stakeholders should be involved and what their role should be?

	
	How are resources managed in terms of allocation and alignment of budgets and staff?
	How do you align budgets and resources/staff?
	How do you sustain alignment on an ongoing basis?

	
	How would you describe how decisions affecting the school are made?
	How are those who have a stake in a decision involved in that decision?
	What evidence do you have that those affected by decisions are satisfied with the decisions being made?

	
	
	How often would you say that you have all the data you should have before making decisions?
	How do you use data to determine that your decisions were good ones?


	Continuous Improvement Planning

	Tier Descriptors
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	
	Building goals are not supported by a CIP that defines how those goals will be achieved.
	There is a CIP that includes goals and supports district plans. It has been communicated to teachers.
	There is a CIP that is aligned with the Ohio Operating Standards and Ohio Academic Content Standards. The CIP is well aligned with the district's plans and is well communicated to teachers and support staff.
	There is a well integrated CIP that is continuously updated and improved, includes quantitative annual goals and strategic improvement objectives, aligns with district plans and are deployed to the classroom. The school is on schedule in implementing its plans.

	Question Strings
	Tier 1 Questions
	Tier 2 Questions
	Tier 3 Questions

	
	Do you have a current, documented Continuous/Site Improvement Plan?
	What are the goals for your building?
	How are goals communicated?

	
	
	What improvements are planned?
	How do you communicate improvement plans?

	
	
	How does your plan support the District's plan?
	What happens when the school’s or the district’s plan changes?

	
	
	How does your plan get deployed to classroom level?
	How do you ensure that teachers have compatible classroom goals/plans?

	
	
	How do you track performance to the plan?
	How do you improve the C/SIP process itself?

	
	What resources are available to support implementation of your continuous improvement plan?
	How are these various resources integrated and managed?
	How do you do address resource issues; e.g., sufficiency, timeliness.

	
	
	Do you have a technology plan that supports your school improvement plans?
	How do you keep your school improvement plans and your technology plan aligned?

	
	What determines how and when you revise your plan?
	When plans need to be revised, who is involved in that process?
	How current are your plans?

	
	How do you ensure that programs and initiatives to improve school and student performance are sustained?
	What is the process for bridging school years; for example, school years with dramatically changed budgets?
	How do you minimize disruption in starting or stopping improvement programs and initiatives?

	
	How is your school’s improvement planning team structured?
	Are faculty, staff, administration, students and parents represented within the membership of the planning team?
	What evidence do you have that the vested interests of all those with a stake in school planning are being served?


	Team Planning

	Tier Descriptors
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	
	It is very difficult to function in teams within the building.
	Team planning is encouraged by building leaders though obstacles do remain. Some teachers do share decisions, share instructional strategies and coordinate with other teachers.
	Support and time for Team Planning is in place. A shared decision making model is in place and practiced. Most teachers are actively engaged in shared decision making, sharing of instructional strategies and coordination with each other.
	Teachers are completely committed to a team planning process. Resultant plans are of a high quality. Teachers enthusiastically share instructional strategies and results. Teachers cooperatively create an integrated learning experience for students.

	Question Strings
	Tier 1 Questions
	Tier 2 Questions
	Tier 3 Questions

	
	What teams (committees, taskforces, cross-functional working groups, etc.) exist within the school?
	How are these teams commissioned (and decommissioned)?
	How do you track the progress of teams?

	
	
	How is the membership of teams decided?
	Are all teams properly constituted in terms of their membership?

	
	
	What resources are available to teams (e.g., facilities, technology, time, etc.)?
	Are teams adequately resourced?

	
	What methods do you use to involve staff in planning; e.g., committees structure, department structure, etc.?
	How is decision-making authority shared, e.g., how are key internal & external stakeholders engaged in planning and decision-making?
	How does coordination happen to ensure that best decisions get made and to ensure best implementation of decisions?

	
	
	How do you ensure that team planning is aligned with the school’s CIP?
	How do you continuously improve the team planning process?

	
	
	How do you equip teams with tools that might help them be effective planners?
	How do you evaluate and improve the effectiveness of team planning?

	
	What teams within the building are you a member of?
	What is your role on the teams that are a member of?
	Describe the your contribution to the teams that you are on.

	
	Describe the role of teams in decision-making.
	What authority do teams have? In the absence of authority how do they influence decision-making within the building?
	How would rate the effectiveness of the teams that you are on or are familiar with?


	Linkage to District and Classroom

	Tier Descriptors
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	
	Linkage comes about in an informal manner based on regular communications and interfaces with central office administrators and classroom teachers.
	Linkage is driven top-down based on the district's and building's goal setting process. Plans are well communicated.
	Linkage is accomplished as a part of a systematic planning process with top-down goal deployment and bottom-up input. It is continuously iterated to ensure ongoing district-building-classroom alignment. Resources are aligned with plans.
	Linkage is a formal, systematic, continuously improving process that is well managed by building and district leaders and inspected by the Board of Education.

	Question Strings
	Tier 1 Questions
	Tier 2 Questions
	Tier 3 Questions

	
	How are you engaged in the district's planning process?
	What mechanisms are in place to ensure alignment of district and school planning?
	How is alignment ensured on an on-going basis?

	
	How are teachers/staff engaged in the school's planning process?
	What mechanisms are in place to ensure alignment of school and classroom planning?
	How is alignment ensured on an on-going basis?

	
	How are communications up to district and down to the classrooms handled?
	How are district goals and plans communicated to all faculty and staff?
	How is input for goal setting and planning solicited from faculty and staff?

	
	How is the school improvement planning process aligned and integrated with the district planning process?
	How do you adapt the school improvement plan to keep it current with changing district requirements?
	How well aligned is your school improvement plan with the district’s CIP and CCIP?

	
	
	How are school resource plans and technology plans aligned with district plans?
	What processes are in place to keep school and district plans in alignment?

	
	
	Is there evidence that the district supports the school’s plan?
	To what degree does the district support school plans.

	
	What District supports are you aware of and using that support implementation of your school’s improvement plans?
	Are district supports customized to meet you school’s needs?
	Are district supports available when needed and effective?


	Student Achievement

	Tier Descriptors
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	
	Responsibility for student learning results resides exclusively with the student and his/her teacher. There is little evidence that student achievement is improving. Reporting is minimal.
	Programs and initiatives are in place to improve student achievement although the benefits in student learning results may not be evident yet. Testing and assessment drive improvement of student learning results. Key results are reported to students and parents.
	Formative and summative testing and assessment drive improvement in student learning results. Achievement is measured in a variety of ways. Student achievement is improving compared to the school's past results. Reporting is comprehensive and standards based. Students are well prepared for the future.
	Achievement of students is superior to other comparable schools. All students are achieving; there are no achievement gaps. Students accept responsibility for learning. Students are well prepared to move on.

	Question Strings
	Tier 1 Questions
	Tier 2 Questions
	Tier 3 Questions

	
	What are your key measures of student achievement?
	What are your Proficiency Test results?
	What is your improvement trend?

	
	
	What are your student achievement results, other than OPT?
	How do you compare against established benchmarks?

	
	How is student achievement assessed/evaluated?
	What are your formative approaches to testing and assessment?
	How are formative results used to drive student achievement improvements?

	
	
	How are individual student achievement results used to drive instruction?
	What evidence can you cite that assessment is effective in driving up student achievement?

	
	How is the classroom structured for instruction (e.g., intervention, individual versus collaborative learning, peer teaching, etc.)?
	To what extent do teachers share their instructional approaches such that all classrooms can benefit from the best of those practices?
	What evidence is there that your instructional approach in the classroom improves student achievement?

	
	
	How do you keep your classroom instructional approach aligned with applicable academic standards?
	

	
	What are the respective responsibilities of administrators and teachers in regard to student achievement?
	Is it clear how administrators and teachers support each other to discharge their individual responsibilities for student learning?
	What evidence is there that you discharge your responsibilities in a manner that contributes to improved student achievement?

	
	How are students encouraged to take responsibility for their own learning?
	Do students take responsibility for their own learning?
	Are achievement results higher because students take responsibility for their own learning?

	
	How are student achievement results reported?
	What student achievement results are reported and to whom?
	How is student performance at the next instructional level predicted?

	
	What programs are available in your school to improve student achievement?
	How do you ensure that these programs are adequately supported and sustained; for example, how is technology used?
	How do you know these programs will be, are and have been effective? Are they effective?


	Learning Support

	Tier Descriptors
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	
	Instruction is not tailored to the needs of the learner. Learning support is not integrated with regular education. Technology is minimally applied in the classroom.
	Instruction is tailored to the needs of the learner. Regular education and special education are aligned. Technology is available but may not be fully exploited.
	Learners with special needs are receiving instruction that  is tailored to their needs. Regular education and special education work together seamlessly. Applicable technologies are applied inside and outside the classroom.
	All learners are receiving instruction that is tailored to their needs. Students help each other and want what is best for all. Every classroom exploits technology toward improving student learning.

	Question Strings
	Tier 1 Questions
	Tier 2 Questions
	Tier 3 Questions

	
	What is the physical infrastructure/system that is in place to support student learning, e.g., IT, Libraries, access, etc?
	How are Library functions linked to the classroom?
	How are Library and classroom requirements integrated?

	
	
	How is technology used to support collaboration for student learning?
	How do technology capabilities support teamwork?

	
	
	How is technology used to support learning in the classroom?
	How do you optimize the utilization of technology in the classroom?

	
	Have student needs been identified?
	How do student needs shape curriculum and instruction?
	What are your results?

	
	
	How do you differentiate for the various learning styles/needs of students?
	

	
	How are you organized to handle/teach students with special needs?
	What is the relationship between special education and regular education teachers?
	What evidence do you have that regular education students and special education students receive an equal education?

	
	
	Are additional learning supports (counseling, tutoring, etc.) provided to all who need them?
	Are additional learning supports effective?

	
	What learning supports are available to students?
	Are students satisfied with the learning supports that they receive?
	Are student satisfaction results improving?

	
	How do you create a school environment that is conducive to student learning?
	How does the structure and schedule of the school day support the achievement of teaching and learning goals?
	How are discipline, safety and security maintained?

	
	To what extent is the school's budget tied to student learning?
	How are money and other resources channeled toward student achievement goals?
	What are your per pupil spending results?

	
	To what extent are programs/services (e.g., Title I Supplemental Services) adequate & equitably provided to all eligible students?
	How do you evaluate the adequacy and equity of programs/services provided to eligible students?
	How do you improvement in the adequacy and equity of programs/services provided to eligible students?


	Engagement of Learning Partners

	Tier Descriptors
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	
	Knowledge of learning partners (students, parents, families and community groups) is generally limited to that which is provided to the school from the district or other external sources. Engagement of learning partners is usually one-way, teacher to student, teacher informing parent.
	There is a good understanding of the economic/social status of students, parents and families and the make up of community groups. There are various outreach activities in place to learn about the needs and expectations of learning partners. Efforts are in place to get students to take responsibility for their own learning.
	There is hard data, such as census and survey data, about learning partners. The causes of trends and variation in this data are understood and used to improve relationships with learning partners. Learning partners are actively engaged in student learning. Students accept responsibility for their own learning.
	Knowledge of learning partners is collected from all sources, including survey data and complaint data, and that data is analyzed to spot trends anticipate future needs and drive improvements. The school's "market share" is understood vis-à-vis other school choices. All learning partners and all segments of the community are actively engaged in student learning.

	Question Strings
	Tier 1 Questions
	Tier 2 Questions
	Tier 3 Questions

	
	How are students segmented (I.e., sub-grouped for analysis purposes)?
	How do you determine the needs and requirements of each student segment?
	Are students satisfied that their needs are being met?

	
	What do you know about future students?
	How is data about future students used?
	How do you evaluate and improve future student knowledge processes?

	
	What do you know about your past students?
	What data about past students is used to inform the process for teaching your current students?
	How has analysis of data about part students led to improvements?

	
	How do you individualize instruction in the classroom?
	How do you engage students to take responsibility for their own learning?
	What evidence can you cite that students do take responsibility for their own learning?

	
	What do you know about the parents/families of your students?
	How do you know what their expectations are? How is their input prioritized?
	How do you evaluate and improve the process for gathering knowledge about the parents and families of your students?

	
	How are applicable academic standards and regulations communicated to parents?
	Do all parents know that their child is being taught to applicable academic standards by “Highly Qualified” teachers?
	How can parents voice their concerns about the quality of instruction that their child is receiving?

	
	What are the common occasions when you get to interface with the parents/families of your students?
	What are your proactive measures for engaging parents/families in student learning?
	What evidence can you cite that parents/families do get involved in the education of their students?

	
	What community groups have you had occasion to get involved with?
	What do you know about the mission of these groups?
	At what level do you participate with these groups?

	
	
	What is their level of involvement with the school or in the classroom?
	How do you leverage their involvement to maximize student learning?

	
	What is the level of involvement of teacher and staff unions with the school and in the classroom?
	What do you know about the mission of faculty/staff unions as it relates to student learning?
	What evidence can you cite that faculty/staff unions proactively support student learning?


	Linkage Beyond the School

	Tier Descriptors
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	
	Partnerships are sought but mostly for funding and resources. Outsiders are managed for least impact on the status quo.
	Leaders, teachers and staff understand why partnering with external groups is crucial to student success. Input from parents and the community is sought and valued. Multiple channels are used for information exchange.
	There is systematic, collaborative, school-wide utilization of parents, community and businesses to promote student learning and achievement. Opportunities exist for open discussion. The school does its part to foster alignment between district, school and the community.
	The school has strategic partnerships with various community organizations aimed at expanded improvement capacity. Key stakeholders are proactively involved in school improvement initiatives. Parent, community and business partnerships become integrated.

	Question Strings
	Tier 1 Questions
	Tier 2 Questions
	Tier 3 Questions

	
	Describe the dialogue that occurs between the school and parents and the community?
	What are your complaint handling procedures?
	How effective are you at resolving complaints.

	
	
	How do you communicate to parents & community?
	Is feedback solicited?

	
	
	How is two-way dialogue exploited for the benefit of the school and of the students?
	Describe the extent to which parents & the community participate in academic and non- academic programs.

	
	Who are your key community partners?
	How do these partnerships support the mission and vision of the school?
	Are your partnerships effective?

	
	How are parents, families, employers and community groups being used to augment staff resources?
	How do you plan to further exploit external resources on behalf of students and staff?
	Can you quantify the benefit derived from making use of external resources?

	
	What is the school’s involvement with local, county and state government agencies?
	How has this contributed to the health and social development of your students?
	Can you quantify the health and social services benefits received by students and their parents/families?

	
	What academic and non-academic relationships do you have with other schools?
	How do you collaborate with other schools to maximize the mutual benefits from these relationships?
	What evidence can you cite that relationships are mutually beneficial?

	
	What before school and after school programs are available to your students?
	How do you reach out to students to help them avail themselves of these programs?
	What evidence can you cite these programs contribute to learning within the school?

	
	What are some of the non-academic issues that present themselves as barriers to learning?
	How do you present these issues to your community partners in order to enlist their support to break down these barriers?
	What systems are in place such that non-academic barriers to learning are continually identified, discussed and addressed collaboratively with your community partners?

	
	
	How are your community partners able to voice such issues to the school?
	


	School Organization

	Tier Descriptors
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	
	Everyone has their job to do and they perform those jobs under the direction of the principal with a minimum of collaboration with each other.
	Collaboration and cooperation routinely occur wherever there is a perceived need. Teamwork is student focused. Teachers and support staff function as separate teams.
	Team structures are in place to support collaborative decision-making and to support consistent delivery of common instruction (e.g., department teamwork and grade-to-grade teamwork). There is flexibility to allocate and re-allocate resources to meet the changing needs of students.
	Faculty and staff function as a total team. Decision-making is shared. Every employee is a team player. Recognition and reward/award systems are an integral part of work systems.

	Question Strings
	Tier 1 Questions
	Tier 2 Questions
	Tier 3 Questions

	
	How does the size of your school factor in to how you are organized?
	For teachers/staff in subunits, how is joint work accommodated?
	How do you ensure the success of small learning communities and/or teams?

	
	How are non-regular education teachers deployed, I.e., special ed, substitutes, etc?
	In what ways do you combine the efforts of regular ed teachers and extra teachers to maximize student learning.
	How would rate the school for cooperativeness across all staff?

	
	How are students grouped?
	What criteria are used to determine student placement in student groups?
	How are teacher assignments and schedules adjusted to accommodate student groupings?

	
	What is your job within the school?
	Who do you report to? If you have multiple reporting are you clear about how you report to each person that you report to?
	What evidence can you cite that this is an effective (or ineffective) reporting relationship?

	
	Who are the other faculty/staff that you work with most?
	Is it clear to you how you and your key coworkers are to work together?
	What evidence can you cite that your working relationship with key coworkers is effective?

	
	What is your relationship with support staff (or faculty)?
	How do teachers and support staff support each other?
	How does collaboration between teachers and support staff contribute to student achievement?

	
	What happens when you get caught doing a good job?
	What happens when you catch others doing a good job?
	How is faculty and staff  recognition and reward/awards linked to student achievement?

	
	What resources are available to you to help you do your job?
	Are you able to obtain resources when you need them?
	Are there any resource related obstacles to you being able to do your job efficiently and effectively?

	
	How much decision-making authority do you have?
	To what extent is your input sought by school administrators before key decisions are made?
	What instances can you cite when key decisions were made by group consensus or by group problem solving?


	Teacher & Support Staff Development

	Tier Descriptors
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	
	Professional development is based on selection of training from a catalog of available/mandated offerings. The linkage between professional development plans and CIPs is informal.
	Professional development training is needs driven. Those responsible for professional development review SIPs to capture relevant requirements. Career considerations are part of professional development planning.
	Professional development planning is a prescribed component of the CIP/SIP process. Education needs, training needs and development needs are separate considerations. The ‘development’ consideration is directed toward career building. Training extends to staff as well as to faculty.
	There is a prescriptive approach to ensure that all professional education, training and development meets established criteria and optimizes training time and resources. The effectiveness of professional development is evaluated and improved. careers are made.

	Question Strings
	Tier 1 Questions
	Tier 2 Questions
	Tier 3 Questions

	
	Are staff supported in developing and pursuing individual development plans?
	How do you identify staff members in need of improvement?
	Is the support provided to staff effective?

	
	What is your process for assessing teacher development?
	How helpful is the informal and/or formal feedback that teachers receive?
	Is the process for assessing teacher development well understood by the school community?

	
	Is there a process in place to train and develop support staff?
	Are the needs of students factored into support staff training and development?
	Is this training effective?

	
	Are sufficient school based professional development workshops offered?
	How are offerings aligned with professional development plans?
	What is the level of teacher participation in professional development programs?

	
	How are critical professional development needs determined?
	How are critical professional development needs addressed?
	What is your evidence that critical development needs been addressed?

	
	How are professional development activities aligned with the goals of the school, and the needs of students?
	How do misalignments get resolved?
	How is the professional development process refined and continuously improved?

	
	How do you determine teacher qualification requirements?
	Do teachers understand the qualifications required for the subjects that they teach?
	Are all teachers in the school “Highly Qualified”

	
	What are your career aspirations?
	Are there professional development opportunities available to you to help you realize your career goals?
	Can you cite example where professional development has played a role in career advancement?

	
	What professional development opportunities have you availed yourself of in the last year?
	How have you benefited from professional development activities in the last year?
	Have you had the opportunity to provide improvement feedback regarding your professional development participation in the last year?

	
	
	How would you rate the effectiveness of the delivery of profession development programming?
	What evidence can you cite that professional development programming has improved as a result of evaluation of its effectiveness?


	Policies & Practices Affecting Staff

	Tier Descriptors
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	
	Most school policies and practices are documented but little is done to ensure that they are understood and will be adhered to (except via correction when they are not adhered to).
	School policies and practices are well documented and are fully communicated to faculty and staff. Compliance is high.
	Faculty and staff participate in establishing school policies and practices, which are explicitly aligned with district and Board policies and procedures. Procedures for taking exception to policies and procedures are defined, communicated and understood by all.
	Compliance with policies and procedures is automatic due to establishment of an environment of trust, accompanied by clearly delineated boundaries for shared decision making, teamwork and faculty/staff empowerment.

	Question Strings
	Tier 1 Questions
	Tier 2 Questions
	Tier 3 Questions

	
	How are policies and practices affecting staff developed?
	How is staff involved in the development of policies and practices that affect them?
	What is the level of acceptance by staff of policies and practices that affect them?

	
	How are administrative routines communicated to staff?
	How do you ensure compliance?
	Is there an established process for improving procedures?

	
	How are the needs and expectations of staff determined?
	How do you respond to staff feedback?
	How do you ensure that corrective action worked?

	
	
	How do you determine staff satisfaction levels?
	What are your levels of staff satisfaction?

	
	What is the role of union leaders in the school?
	How do you determine the effectiveness of labor management cooperation?
	How effective is labor management cooperation?

	
	Are performance expectations clearly established, I.e., in writing.
	Is the performance evaluation process well documented?
	Is there an established process for improving the performance evaluation processes?

	
	How are exceptions and non-compliances to policies and practices that affect staff handled?
	Do all staff understand how exceptions and non-compliances to policies and practices will be handled?
	How many exceptions and non-compliances are to policies and practices by staff are there in a school year?

	
	
	Are there any policies and practices affecting staff that would not be acceptable for students?
	How are policies and practices affecting staff aligned with policies and practices affecting students?

	
	Are there areas where established procedures are out of date and therefore not followed?
	How do out of date procedures get identified and addressed?
	Is there a formal process for the regular review and updating of policies and practices affecting staff?

	
	How do you know that policies and practices affecting staff are being complied with?
	What compliance data is collected and how is it collected?
	What is the level of compliance with policies and practices affecting staff?


	Policies & Practices Affecting Students

	Tier Descriptors
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	
	There exists a student handbook describing policies and practices that students are expected to comply with.
	Student behavior expectations are clear. Collaborative interaction exists between students and teachers. The school is safe and secure.
	Data on compliance is measured and tracked and reacted to as necessary. Student compliance with school policies and practices is good and steadily improving. Policies and practices are continually examined and revised as needed.
	Students participate in establishing policies and practices and work together to govern themselves. Compliance with policies and practices is exemplary.

	Question Strings
	Tier 1 Questions
	Tier 2 Questions
	Tier 3 Questions

	
	How are policies and practices affecting students developed?
	How are students involved in the development of policies and practices that affect them?
	What is the level of acceptance by students of policies and practices that affect them?

	
	
	How are policies and practices affecting students kept up-to-date?
	What evidence can you cite that policies and practices affecting students are effective?

	
	What policies & procedures are in place with respect to attendance and tardiness?
	How do you ensure fairness and equitable treatment of students? How do you handle enforcement?
	How do you ensure that student needs are addressed?

	
	What Policies & Practices procedures are in place with respect to behavior and discipline?
	How are standards of conduct expectations communicated to faculty, students and parents?
	How do you ensure that the public and key stakeholders get the message?

	
	What Policies & Practices procedures are in place with respect to homework?
	What are the consequences for incomplete homework?
	How do homework policies promote student learning?

	
	What Policies & Practices procedures are in place with respect to grading?
	What factors are considered in the setting of grades?
	Are considered factors graded separately?

	
	How are exceptions and non-compliances to policies and practices that affect students handled?
	Do all students understand how exceptions and non-compliances to policies and practices will be handled?
	How many exceptions and non-compliances are to policies and practices by students are there in a school year?

	
	
	Are there any policies and practices affecting students that would not be acceptable for staff?
	How are policies and practices affecting students aligned with policies and practices affecting staff?

	
	How do you know that policies and practices affecting students are being complied with?
	What compliance data is collected and how is it collected?
	What is the level of compliance with policies and practices affecting students?

	
	What is your responsibility for safety and security within the school?
	Are your responsibilities for school safety and security in writing?
	Is the school  safe and secure? Is that backed up with data?

	
	How is student governance handled within the school?
	Is it clear which policies and practices affecting students are governed by school administrators and which are governed by students themselves?
	How do you manage the balance of administrator governance and student governance over time?


	Assessment

	Tier Descriptors
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	
	There is little evidence of instruction based on the assess-plan-revise-teach cycle.
	Student academic progress is frequently measured through a variety of assessment procedures. Curriculum has been assessed against Academic Content Standards. Assessment results are used to improve individual student performance.
	Students are assessed at regular intervals against district-wide benchmarks. Systems are in place to ensure that assessment results are used to improve instructional delivery. There is a process in place to ensure consistent interpretation of student work.
	Students use assessments to monitor learning. The performance of the assessment and testing process is itself continually assessed and continually improved. The assessment process can anticipate and adapt to new standards quickly.

	Question Strings
	Tier 1 Questions
	Tier 2 Questions
	Tier 3 Questions

	
	What Academic Standards do your students need to master?
	Are the assessment criteria uniformly applied throughout the school?
	Are the criteria well known by all students and staff?

	
	
	How do you stay current with changes to Academic Standards?
	What is your cycle-time for incorporating changes to Academic Standards into your assessment approaches?

	
	Are teachers using ongoing academic assessments in the classroom?
	How many teachers use ongoing academic assessments in the classroom?
	Are teachers using multiple forms of assessment to evaluate student learning in all subjects?

	
	
	How is student instruction individualized based on assessment results?
	How do students use assessment results to support ownership of their own learning?

	
	
	How do you continuously improve your assessment process?
	How do you know that you have a good assessment process, e.g., as compared to benchmarks? Do you have a good assessment process?

	
	Are grading guidelines objective and clearly understood by all teachers and students. 
	Are the grading guidelines consistent from classroom to classroom?
	Are grading guidelines continually evaluated, refined and improved?


	Aligned Curriculum

	Tier Descriptors
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	
	Academic Content Standards are not being implemented and/or are not widely, consistently followed.
	Efforts are well underway to implement Academic Content Standards. Integration to ensure smooth student transition from grade-to-grade occurs.
	Academic Content Standards are uniformly deployed. There is an interdisciplinary approach to curriculum design. Teamwork exists between school departments.
	Curriculum is designed for learning, not instruction. Full alignment exists between intended, taught and tested curriculum. Content aligned to the Academic Content Standards is the focus of instruction. Best practices are benchmarked.

	Question Strings
	Tier 1 Questions
	Tier 2 Questions
	Tier 3 Questions

	
	Is there a formal curriculum in place?
	Is the curriculum aligned with district and state curriculum standards?
	Are district/state curriculum initiatives included for relevant areas/grades?

	
	
	Is the curriculum clearly written/articulated?
	Is deployment of the curriculum effective?

	
	Are there instructional strategies guiding instruction practices in the school?
	Are instructional strategies empirically based?
	Are instructional strategies tied to the school's academic goals?

	
	What are the applicable federal (NCLB, IDEA, etc) and state academic standards that apply to the school/classroom?
	How do you know that applicable standards are being addressed?
	What is your level of compliance with applicable standards and what data do you have to support that assessment?

	
	How is the curriculum for your school developed?
	How do you ensure that applicable Academic Content Standards are addressed?
	How do you inspect for instruction that complies with curriculum design?

	
	
	How do you ensure that all teachers, including substitutes, teach and test to the standards?
	How do teachers collaborate with each other to ensure consistent interpretation and application of standards?

	
	
	How do you ensure that grade-to-grade transitions within the school are smooth?
	How do you ensure that grade-to-grade transition is smooth from feeder schools into your school? And from your school to schools that you feed?

	
	
	What best practices are you implementing?
	Who do you compare your best practices with?


	Administrative Processes

	Tier Descriptors
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	
	Paperwork and administrative controls are seen by many employees as encumbrances to doing their jobs.
	Consistent procedures are in place for administrative processes and efforts are made to keep them simple. Many procedures are computer based.
	Administrative procedures have been streamlined in terms of cycle time and efficiency. Much is available and accessible via on-line computers. On the whole, administrative procedures are seen by staff as helping them to do their jobs.
	Administrative procedures are constantly scrutinized in terms of the value they add to executing the mission of the school. The school strives to minimize the administrative burden on teachers so they can concentrate on student learning.

	Question Strings
	Tier 1 Questions
	Tier 2 Questions
	Tier 3 Questions

	
	What do you have in place that describes your key administrative processes?
	How do you determine key requirements for these processes?
	How do you determine that stakeholder requirements are being met?

	
	
	How do you know that administrative processes are working smoothly?
	How do you review and improve performance of administrative processes.

	
	What are you doing to manage/improve your administrative processes?
	How do you ensure that administrative processes are effectiveness and efficient?
	How are process performance measures used to drive improvement?

	
	
	What do you measure to know that these processes are performing well?
	How well are these processes performing?

	
	
	What do you do to make administrative processes user friendly?
	Are user’s satisfied with the performance of your administrative processes?

	
	How do you minimize administrative resources in favor of more value adding instructional resources?
	How would you describe the amount of time you spend on administrative work? Is there a lot of ‘red tape’?
	How do you balance administrative demands with non-administrative demands?

	
	
	What is the role of technology in administrative processes? 
	Based on data, has the application of technology to administrative processes served to minimize non-value adding work?


	School Operations

	Tier Descriptors
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	
	Transportation and facility management (cafeteria, custodial, etc.) are treated as incidental to the student learning experience. Scheduling is a labor intensive, burdensome process.
	Operations staff operate separately from teaching staff but run their functions well. Operations are managed such that they do not disrupt student learning.
	Transportation, food services and maintenance functions operate smoothly. Scheduling is automated and relatively hassle-free. Resources, student time, and activities are well managed outside of the classroom. Process performance is measured, managed and improved.
	Transportation, food services and maintenance staff are actively engaged in supporting students and helping to address their needs. Learning is addressed from bus pick-up to bus drop-off, not just within the classroom.

	Question Strings
	Tier 1 Questions
	Tier 2 Questions
	Tier 3 Questions

	
	What do you have in place that describes your key school operations (custodial, transportation, scheduling, cafeteria, etc.)?
	How do you know that the school is operating smoothly?
	How well is the school operating?

	
	
	How do you determine key requirements for school operations?
	How do you determine that stakeholder requirements are being met?

	
	What are you doing to manage/improve school operations?
	How do you ensure that the School Operations process is effectiveness and efficiency?
	How are process performance measures used to drive improvement?

	
	
	How do you respond to issues that arise?
	How do you learn from issues that arise such school operations are improved?

	
	
	How is technology used to make school operations more efficient and effective?
	What evidence can you cite that the application of technology has resulted in improved school operations?

	
	How are school operations integrated with instruction and student learning?
	How do school operations contribute to student learning?
	How are non-contact staff trained to support student learning?

	
	
	How does scheduling of school operations impact your work in the classroom?
	How do scheduling concerns and issues get addressed? Do they?

	
	How do school operations contribute to a school environment that is conducive to student learning?
	How are the non-teaching duties of teachers minimized?
	Based on data, are non-teaching duties minimized?

	
	
	How would you describe the environmental climate in the classroom (e.g., cleanliness, noise level, etc.)?
	Based on data, how good is the environmental climate within the classroom?

	
	In your school operations duties, what contact do you have with students?
	How do you ensure that students under your care are managed effectively?
	What do you measure that tells you that students are being managed effectively?


	Data Management

	Tier Descriptors
	1 – Status Quo
	2 – Early Stages
	3 - Mature
	4 - Advanced

	
	Data is not well integrated and there are significant gaps in key areas. Performance measures are limited to State Report Card scores. Little reliable data exists with which to make changes.
	There is data to help manage key aspects of organizational performance as well as individual student learning. Key measures of performance have been extracted from available data. That data is available and accessible to those who need it to do their jobs.
	Data is used to drive decision-making and improvement at the student, classroom, and school levels. Data is shared with key internal and external stakeholders. Data is routinely analyzed and used for diagnosis and problem solving. Data requirements are integral to a performance management information system.
	Comprehensive data is used to analyze a] organizational performance, b] whether or not the vested interest of key stakeholders are being served and c] how well critical processes are performing. Data is used in innovative ways to prevent student-learning failures.

	Question Strings
	Tier 1 Questions
	Tier 2 Questions
	Tier 3 Questions

	
	What professional development training have you had in how to use, apply and analyze data?
	Has that training been effective in improving your ability to use data in your work?
	How effective are you in using data to help you perform better?

	
	What data do you collect to support decision making?
	Who has access to data that supports decision-making?
	How is operational data used?

	
	
	What tools and capabilities are available to support the analysis of data being used for decision-making?
	What are your human and technical data analysis capabilities?

	
	What data do you collect to measure school organizational performance?
	How do you decide what data to collect?
	What data do you collect to tell you that school processes are performing well?

	
	
	
	What data do you collect that tells you that the interests of all those with an important stake in the school’s success are being served?

	
	
	How do you communicate results?
	How do you know that your communications are received and understood?

	
	
	How do you track and analyze school performance?
	How is comparative data used?

	
	How do you make data available and accessible to those who need it?
	How is data protected?
	How do you know that data security controls work and what if they do not?

	
	
	How do you encourage the use of available data?
	How do you improve availability & accessibility of data?

	
	
	How do you keep hardware and software configurations maintained and updated?
	How do in ensure hardware and software compatibility such that systems interface well with each other?

	
	How do you ensure that data is accurate, reliable, timely, user-friendly and secure?
	What procedures are in place to ensure the integrity of data?
	How do you improve the management of data?

	
	How do you accomplish sharing of knowledge across the school?
	How do you collect & transfer employee knowledge?
	How do you identify and share best practices?

	
	
	How do you benefit from knowledge of key stakeholders, e.g., feeder schools, central office, etc?
	How do you identify and share best practices?
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